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Extended Abstract

Aim

Educational systems continually seek factors that influence students' academic progress and ensure the
academic success of future generations. Understanding these factors allows for effective educational
planning that achieves optimal outcomes, both in terms of educational development and learner
success (Ghollie & Keamu, 2017). According to research, one of the most significant factors is
academic engagement, which plays a critical role in determining students' personal growth, learning,
and academic progress (Wang & Kiefer, 2020; Romano, 2021; Saman & Wirawan, 2021; Carmona-
Halty et al., 2021; Talan & Gulsecen, 2019). Academic engagement refers to the quality of effort
students invest in targeted educational activities that directly contribute to achieving desired outcomes
(Rodriguez & Boutakidis, 2013).

Moreover, research highlights the importance of examining academic emotions, as they
significantly influence learners' readiness and motivation. Academic engagement and positive
emotions can be influenced by various components, among which psychological capital is paramount.
Psychological capital is a positive psychological state that promotes individual growth and
development, comprising four key elements: hope, self-efficacy, optimism, and resilience (Datu &
Valdez, 2016). Studies have shown that psychological capital is a crucial resource that enhances
learners' ability to thrive in multiple areas. This is because psychological capital fosters cognitive
evaluations of events and actions that help individuals focus on, interpret, and retain positive and
constructive experiences that lead to success (Luthans & Youssef-Morgan, 2017).

The present study aims to investigate the effect of psychological capital training on academic
engagement and positive emotions among junior high school male students.

Methodology

This experimental study employed a pretest-posttest control group design. The statistical population
consisted of all male junior high school students in Bandar Imam Khomeini during the late 2022 to
early 2023 academic term. Multistage random sampling was used to select participants based on
inclusion criteria. A total of 60 students with below-average questionnaire scores were randomly
assigned to either the experimental group or the control group, with 30 students in each group. The
experimental group underwent a psychological capital intervention based on the protocol developed by
Luthans et al. (2007), which involved ten 90-minute sessions held once a week. The control group did
not receive any intervention.
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The study utilized the Academic Engagement Scale (AES) (Fredricks et al., 2004) and the
Achievement Emotions Questionnaire (AEQ) (Pekrun et al., 2002). Data were analyzed using SPSS
software, employing univariate and multivariate analyses of covariance (ANCOVA).

Findings

The results indicated that psychological capital training had a significant effect on academic
engagement factors (p < 0.001). Specifically, the intervention improved students' behavioral,
cognitive, and emotional engagement by leveraging hope, optimism, self-efficacy, and resilience
techniques. Additionally, the training significantly impacted the total score of positive academic
emotions (p < 0.001), suggesting that the intervention enhanced students' positive academic emotions.
The study also found that psychological capital training significantly improved students' feelings of
hope and pride (p < 0.001). However, the intervention did not have a statistically significant effect on
learning enjoyment (p > 0.152) and failed to enhance this particular emotion.

Conclusion

Psychological capital training can serve as an effective intervention to increase students' academic
engagement by promoting hope, optimism, self-efficacy, and resilience. As students learn and apply
the strategies and skills from the training sessions, they gradually develop more positive attitudes
toward the future and gain greater confidence in their abilities. This enables them to manage complex
challenges, take initiative, and maintain consistent efforts. As a result, these students demonstrate
improved academic abilities, greater engagement in their studies, and enhanced performance.
Furthermore, psychological capital training fosters a sense of competence, independence, self-respect,
satisfaction, and life purpose, leading to better relationships with others, more successful handling of
challenges, and greater resilience to negative experiences. In sum, psychological capital training
promotes optimism, self-efficacy, hope, and positive self-assessments in various domains, including
academic environments.

This research was conducted in accordance with ethical standards, including obtaining informed
consent, written consent from the students' parents, maintaining confidentiality of information, and
allowing voluntary participation and withdrawal from the study.
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